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As a community of writers, scholars, teachers and students, the Composition Program at 
Roosevelt is guided by a set of core principles. These beliefs are grounded in what we know 
through extensive research about how people actually write and learn.  But these beliefs are also 
shaped by our commitment as a program to social justice and transformative learning.  They are 
meant to serve as the basis from which ongoing conversations about effective writing and 
teaching can begin, not as exhaustive in themselves.  

  
 
• The content of our courses is writing. That is, writing is not merely an activity that 

students engage in and practice, but is a subject itself; something that is best learned 
through careful and sustained examination and discussion. 

 
• Writing is a form of social interaction. Thus, the most effective communicators attend to 

the needs and expectations of real readers, and use writing to accomplish specific goals. 
 
• Writing is a complex and recursive process. As such, it is often best studied as a means of 

critical inquiry and social engagement, not simply a set of skills or empty techniques. 
 
• Writing and thinking are intimately connected. Becoming a successful communicator 

means not only learning to think carefully through writing, but to reflect critically about 
writing, both one’s own and the work of others.  

 
• Responsible writers not only consider the contexts in which they write, but the personal, 

social, and political implications of writing (or not writing) in specific ways. 
 
• The organization of modern society requires that people inhabit and interact with many 

social groups (discourse communities) everyday. Because these groups often have their 
own rules and assumptions about what can be said, by whom, when, and how, becoming 
an effective communicator means learning to recognize, analyze, and negotiate the 
differing expectations of such groups. 

 
• Academic disciplines are very specialized discourse communities, possessing not only 

distinct ways of thinking, writing, speaking and researching, but often very different 
values, goals, practices and assumptions about what constitutes knowledge. Thus, while 
our writing courses strive to give students a range of strategies for understanding and 
beginning to approximate the conventions of various fields, each discipline also has a 
responsibility for helping students master the specific features of writing and thinking 
expected within their communities.  

 
• Social justice is not merely a topic in our courses, but should guide our interactions with 

each other as students and teachers. It should also guide our curriculum and pedagogical 
choices.  

 
• The foundation of social justice within the writing classroom is the recognition that 

literacy is extremely complex, and that some forms of reading, writing, speaking and 
thinking have traditionally been privileged over others. Thus, learning to meet the 
expectations of certain audiences and groups is often not simply a question of adopting 
new practices and conventions, but can be extremely political as well.  
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• The political nature of writing is something we must be willing to openly discuss as 

teachers and students. Indeed, acknowledging how power and “cultural capital” work 
within the context of writing and learning is one important way to foster a socially just 
writing classroom.  

 
• Active learning requires that students be given real opportunities for problem-solving, 

critical reflection, collaboration, and creative inquiry. We believe such learning is best 
fostered in environments where students are asked to engage complex ideas, while 
feeling empowered to take-risks as thinkers and writers. One way instructors can 
encourage active learning is by giving students ample opportunities to practice low-stakes 
writing in various genres. 

 
• As educators, we believe students cannot be held accountable for things we are not 

prepared to teach them. Because students come to our classes with a wide-range of 
experiences, background knowledge, and training, effective teaching often requires that 
we adapt our methods/develop new strategies to best meet the needs of individual 
learners. In no way does this mean that teachers should ever feel compelled to 
compromise their standards or sacrifice the overall goals of their courses. But it does 
mean that our success—both as individual instructors and as a program—should be 
measured by how well we are able to help a majority of our students meet our shared 
learning outcomes. 

 
 

Student Learning Outcomes 
 
In April of 2000, the Council of Writing Program Administrators adopted the “Outcomes 
Statement for First-Year Composition.” This document—further amended in 2008—establishes 
five core competency areas that programs across the country can use to plan and assess their 
curriculum. These areas include: 1) Rhetorical Knowledge; 2) Critical Thinking, Reading, and 
Writing; 3) Processes; 4) Knowledge of Conventions; and 5) Composing in Digital 
Environments. 
 
Because our values and beliefs as a program are deeply grounded in contemporary research on 
writing, we have adopted these same core competencies as a way of organizing and evaluating 
our curriculum. Within each competency area, we have attempted to articulate a specific set of 
student learning outcomes that can be used to further refine course activities and assignments. 
 
 
Rhetorical Knowledge 
At the completion of English 101 and 102, students in our program should be able to: 
 

• Focus on a purpose  
• Respond effectively to the needs of different audiences  
• Respond appropriately to different kinds of rhetorical situations  
• Use conventions of format and structure appropriate to various rhetorical situations  
• Adopt voice, tone, and levels of formality appropriate to different audiences and purposes 
• Understand how genres shape reading and writing  
• Write using several different academic genres  
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Critical Thinking, Reading, and Writing 
At the completion of English 101 and 102, students in our program should be able to: 
 

• Use writing and reading for inquiry, learning, thinking, and communicating  
• Understand a writing assignment as a series of tasks, including finding, evaluating, 

analyzing, and synthesizing appropriate primary and secondary sources  
• Write in ways that demonstrate thoughtful and generous engagement with the ideas of 

others  
• Understand the relationships among language, knowledge, and power  

	  
	  
Processes 
At the completion of English 101 and 102, students in our program should: 
 

• Be aware that it usually takes multiple drafts to create and complete a successful text  
• Develop flexible strategies for generating, revising, editing, and proof-reading texts 
• Understand writing as an open process that permits writers to use later invention and re-

thinking to revise their work  
• Understand the collaborative and social aspects of writing processes  
• Learn to critically reflect on and respond to their own and others' works  
• Learn to effectively collaborate with others to produce research and texts  
• Use a variety of technologies to address a range of audiences  

 
 
Knowledge of Conventions 
At the completion of English 101 and 102, students in our program should: 
 

• Be able to adapt common academic forms for a range of audiences and purposes 
• Develop knowledge of genre conventions ranging from structure and paragraphing to 

tone and mechanics  
• Practice means of documenting their work appropriately for different audiences and 

contexts 
• Use features of syntax, grammar, punctuation, and spelling strategically and effectively.	  

 
 
Composing in Electronic Environments 
At the completion of English 101 and 102, students in our program should be able to: 
 

• Use different electronic environments for drafting, reviewing, revising, editing, and 
sharing texts 

• Locate, evaluate, organize, and use research material collected from electronic sources, 
including scholarly library databases; other official databases (e.g., federal government 
databases); and informal electronic networks and internet sources 

• Understand and exploit the differences in the rhetorical strategies and in the affordances 
available for both print and electronic composing processes and texts 

 
	  


